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Abstract. Migrant students those who relocate from their home regions to pursue
higher education experience geographical displacement and social transitions that
may influence their psychological well-being (PWB). This study aimed to examine
the levels of PWB among migrant students on the island of Java (N = 126) using
Ryff's multidimensional model. A cross-sectional design with purposive sampling
was employed. Data were collected using Ryff's 18-item Psychological Well-Being
Short Scale, which has been adapted and validated in the Indonesian context.
Descriptive statistics, Mann-Whitney, Kruskal-Wallis, and Spearman's correlation
tests were used for analysis. Results indicated that the overall PWB level was
moderate (M = 48.07). Personal growth (M = 8.93) and environmental mastery (M
= 8.78) emerged as the highest-scoring dimensions, while positive relationships
with others was the lowest (M = 7.18). No significant gender differences were
found in overall PWB; however, self-acceptance increased significantly with age
(r = 0.266; p < 0.05). Residential status significantly influenced total PWB and
personal growth, with students in boarding houses reporting the highest scores.
These findings suggest that the PWB of migrant students is shaped more by
psychological adaptation processes and contextual living arrangements than by
demographic characteristics alone. The study contributes empirical evidence for
developing university based mental health interventions targeting environmental
mastery, personal growth, and social connectedness. Future research should
employ longitudinal designs and more balanced samples to capture the
developmental dynamics of PWB among migrant students.

Keywords: psychological well-being, migrant students, emerging adulthood, Ryff
model, university students

A. INTRODUCTION
The transition from adolescence to emerging adulthood, typically occurring

between ages 18 and 25, represents a critical developmental phase characterized by
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exploration, instability, and identity formation (Arnett, 2000; Santrock, 2019). For
many Indonesian students, this period coincides with geographical relocation to
pursue higher education on islands different from their home regions, particularly
when desired study programs are unavailable locally (Apriani et al., 2025; Indra et al.,
2024). These migrant students defined as students who relocate from their hometowns
to pursue higher education away from their families face compounded challenges:
navigating developmental tasks of emerging adulthood while simultaneously
adapting to unfamiliar physical, social, and cultural environments (Irham et al., 2022;
Karimah et al., 2025). The cumulative stress of managing academic demands, financial
independence, homesickness, and cultural adjustment can significantly undermine
their psychological functioning (Yang, 2010; Sharma et al., 2022).

Prior research has established that psychological well-being (PWB) serves as a
crucial protective factor against mental health difficulties among student populations.
Kurniasari et al. (2019) found that 38% of Indonesian students exhibited low PWB,
46% demonstrated moderate levels, and only 16% reported high PWB. Furthermore,
studies consistently demonstrate negative associations between PWB and loneliness
among migrant students (Laksmidara & Nashori, 2022; Allo & Soetjiningsih, 2025),
suggesting that enhanced PWB may buffer against social isolation. Peer support also
emerges as a significant contributor, accounting for 23.6% of variance in PWB (Indra
et al., 2024), underscoring the importance of social networks in fostering psychological
resilience. Importantly, higher PWB correlates with reduced anxiety, depression, and
suicidal ideation (Yeh et al., 2023), making it a critical target for preventive
interventions in higher education settings.

However, existing literature reveals several gaps. First, although studies have
examined PWB among university students, few have specifically mapped the
dimensional profiles of migrant students' PWB using validated multidimensional
frameworks such as Ryff's model. Second, the influence of demographic
characteristics particularly gender, age, and residential status on distinct PWB

dimensions remains underexplored in the Indonesian context. Third, the majority of
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available studies focus on clinical outcomes or general student populations without
considering the unique geographical and cultural transitions experienced by migrant
students. These gaps underscore the need for research that systematically examines
how different aspects of PWB manifest among students living away from home and
whether demographic factors differentially shape these dimensions.

Preliminary interviews with three migrant students (M1, M2, M3) conducted prior
to this study provided initial insight into the phenomenon. All three participants
reported significant difficulties in environmental mastery and positive relationships
during their first semester, with M1 describing challenges in managing independent
academic routines and social isolation, M2 highlighting cultural and communication
barriers affecting self-acceptance, and M3 emphasizing peer support as crucial for
belonging. Despite these struggles, all three identified personal growth over time,
particularly in adaptability and decision-making. These preliminary findings
suggested meaningful individual variation in PWB that warranted systematic
investigation using standardized measures and broader sampling.

The theoretical framework guiding this study is Ryff's (1989) multidimensional
model of psychological well-being, which conceptualizes PWB as comprising six
interrelated dimensions: self-acceptance, positive relationships with others,
autonomy, environmental mastery, purpose in life, and personal growth. Unlike
unidimensional approaches that equate well-being with happiness or life satisfaction,
Ryff's eudaimonic perspective emphasizes optimal psychological functioning and the
realization of human potential (Ryff & Singer, 2008). This framework is particularly
relevant for migrant students because it captures both intrapersonal capacities (e.g.,
self-acceptance, personal growth) and interpersonal competencies (e.g., positive
relationships), as well as the ability to manage environmental demands all of which
are challenged during geographical relocation and educational transition.

Given these considerations, this study aimed to: (1) describe the levels of PWB and
its six dimensions among migrant students in Java, (2) examine differences in PWB

based on gender, age, and residential status, and (3) explore correlations between
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demographic characteristics and PWB dimensions. The findings are expected to
contribute empirical knowledge that informs counseling services, university
orientation programs, and mental health policies targeting the unique needs of

migrant students in Indonesia and similar contexts.

B. RESEARCH METHODS

Research Design

This study employed a cross-sectional quantitative design to examine the
psychological well-being of migrant students. The cross-sectional approach was
selected because it allows for efficient data collection across multiple participant
groups at a single time point, providing a snapshot of PWB levels and their
associations with demographic characteristics.

Participants and Sampling

Participants were recruited using purposive sampling based on the following
inclusion criteria: (1) currently enrolled as undergraduate students on the island of
Java, (2) aged 18-25 years, (3) originally from outside Java (migrant students), and (4)
living away from parents (i.e., in boarding houses, rented rooms, dormitories, or with
relatives). The final sample consisted of 126 migrant students. No formal power
analysis was conducted; however, the sample size exceeds the minimum
recommended for nonparametric analyses (n > 30 per group for Mann-Whitney and
Kruskal-Wallis tests). Data were collected between March and April 2023 across
multiple university campuses in East Java.

Instrument
Psychological well-being was measured using the Indonesian adaptation of Ryff's
Psychological Well-Being Short Scale (18-item version; Humaidah & Mulyono, 2025).
This instrument comprises six dimensions, each assessed with three items: self-
acceptance, positive relationships with others, autonomy, environmental mastery,
purpose in life, and personal growth. The 18-item version was selected because it

balances brevity with adequate psychometric properties, making it suitable for
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student populations while retaining the multidimensional structure of the full-scale
version (Garcia et al, 2023). In the Indonesian adaptation, the instrument
demonstrated acceptable internal consistency, with Cronbach's alpha values ranging
from 0.68 to 0.82 across dimensions (Humaidah & Mulyono, 2025), indicating
adequate reliability for research purposes. Items are rated on a 4-point Likert scale (1
= strongly disagree to 4 = strongly agree). Positive items are scored directly (1-4),
while negative items are reverse-coded so that higher total scores indicate higher
levels of psychological well-being. Total PWB scores range from 18 to 72, with each
dimension score ranging from 3 to 12.

Data Collection Procedure
Questionnaires were distributed both online via Google Forms and in printed format
to accommodate participant preferences and accessibility. Prior to participation, all
respondents were provided with an information sheet explaining the study's purpose,
voluntary nature, and confidentiality protections. Written informed consent was
obtained from all participants. Respondents were assured that their data would be
anonymized and used solely for research purposes. No identifying information was
collected to protect participant privacy. This study was conducted in accordance with
ethical principles for research involving human participants as outlined in the
Declaration of Helsinki.

Data Analysis
Statistical analyses were performed using SPSS version 27.0 for Windows. Preliminary
data screening included tests for missing values, outliers, and normality. The
normality of data distribution was assessed using the Shapiro-Wilk test. Since the data
violated the assumption of normal distribution (p < 0.001), nonparametric statistical
tests were employed for all inferential analyses.
Differences between two independent groups (gender: male vs. female) were
analyzed using the Mann-Whitney U test. Differences among three or more
independent groups (age categories: 18-20, 21-23, 24-25 years; residential status:

boarding house, rented room, dormitory, living with family, other) were analyzed
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using the Kruskal-Wallis H test. Relationships between variables were examined
using Spearman's rank-order correlation. All hypothesis tests were two-tailed with a

significance level set at a = 0.05.

C. RESEARCH RESULTS

Participant Characteristics

The final sample comprised 126 migrant students, including 92 females (73%)
and 34 males (27%). The majority of participants were aged 18-20 years (n = 64, 51%),
followed by 21-23 years (n = 53, 42.1%) and 24-25 years (n = 9, 7%). Regarding
residential status, most participants lived in boarding houses (kos; n = 71, 56%),
followed by living with family (n = 27, 21%), dormitories (n = 17, 13%), rented rooms
(n =7, 6%), and other arrangements (n = 4, 3%). Preliminary normality testing using
the Shapiro-Wilk test indicated non-normal data distribution (p < 0.001), justifying the
use of nonparametric statistical approaches.

Descriptive Statistics of Psychological Well-Being

Table 1 presents the descriptive statistics for overall PWB and its six dimensions.
The mean total PWB score was 48,07 (SD = 3,469), indicating a moderate level of
psychological well-being. Among the six dimensions, personal growth recorded the
highest mean score (M = 8,93, SD = 1,586), followed by environmental mastery (M =
8,78, SD =1,414). In contrast, positive relationships with others was the lowest-scoring
dimension (M = 7,18, SD = 1,176). Autonomy (M = 7,92, SD = 1,143), purpose in life
(M = 7,64, SD = 1,445), and self-acceptance (M = 7,62, SD = 1,212) fell between these

extremes.

Table. 1 Descriptive PWB and PWB dimensions in regional students

PWB 48,07 3,469 48,00 126
Self-Acceptance 7,62 1,212 8,00 126
Positive Relationships with
Other Individuals 718 1,176 700 126
Autonomy 7,92 1,143 8,00 126
Environmental Mastery 8,78 1,414 9,00 126
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Life Purpose 7,64 1,445 8,00 126
Personal Growth 8,93 1,586 9,00 126
Gender 1,27 0,446 1,00 126
Age 3,67 1,775 3,00 126
Residence Status 2,48 1,827 1,00 126

PWB: psychological well-being, SD; Standar deviasi

Ditference in PWB Based on Demographic Characteristics

Gender Differences. As shown in Table 2, the Mann-Whitney U test revealed
no statistically significant differences between male and female migrant students in
overall PWB or any of its six dimensions (all p > 0.05). The median PWB scores were
nearly identical for females (48.00) and males (47.00), suggesting minimal gender-

based variation in psychological well-being among this sample.

Table. 2 Differences in PWB by Gender

48,05 3,509 48,00

P
PWEB L 4812 3,409 47,00 0,608
Self-Acceptance P 753 1,271 8,00 0,196
L 785 1,019 8,00
Positive Relationships P 7,15 1,148 7,00
th other individual 0,308
with other individuals | = »¢ 1263 8,00
P 798 1,038 8,00
Autonomy L 776  1,39% 7,50 0113
Environmental P 874 1,474 9,00 0.676
Mastery L 888 1,250 9,00 ’
. P 774 1,511 8,00
Life Purpose L 738 1231 7,00 0,178
Personal Growth P89 1615 9,00 0,960
L 897 1,527 9,00

PWB: psychological well-being, SD; Standard deviation, JK: Gender

Age Differences. The Kruskal-Wallis H test (Table 3) indicated no significant
differences in total PWB across age groups (p = 0,891). However, the self-acceptance
dimension demonstrated significant age-related differences (p = 0,012), with scores

increasing progressively from the youngest group (M = 7,30, SD = 1,268) through the
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middle group (M =7,92, SD = 1,107) to the oldest group (M = 8,11, SD = 0,782). This
pattern suggests a developmental trend in self-acceptance that warrants further

investigation.

Table. 3 Differences in PWB in Age group
18-20 47,83 3,861 48,00
PWB 21-23 4838 3,001 48,00 0,891
24-25 48,00 3,317 48,00
18-20 7,30 1,268 7,00

Self-Acceptance 21-23 7,92 1,107 8,00 0,012
24-25 8,11 0,782 8,00
Positive 1820 7,02 1,161 7,00
Relationships with ~ 21-23 7,34 1,091 7,00 0,412

Other Individuals 24-25 7,44 1,667 7,00
18-20 7,95 1,161 8,00
Autonomy 21-23 794 1,183 8,00 0,529
24-25 7,56 0,726 7,00
18-20 8,69 1,511 9,00
21-23 891 1,319 9,00 0,755
24-25 8,67 1,323 9,00
18-20 7,77 1,423 8,00
Life Purpose 21-23 740 1,335 7,00 0,227
24-25 8,22 2,048 8,00
18-20 9,11 1,644 9,00
Personal Growth 21-23 8,87 1,401 9,00 0,095
24-25 8,00 2,000 7,00
PWB: psychological well-being, SD; Standar deviasi,

Environmental
Mastery

Residential Status Differences. As presented in Table 4, significant differences
were observed in total PWB across residential status groups (p = 0,027). Migrant
students living in boarding houses reported the highest PWB scores (M = 48,76, SD =
3,155), while those in rented rooms reported the lowest (M = 44,71, SD = 3,147). The
most pronounced dimension-specific difference emerged in personal growth (p =
0,007), with boarding house residents scoring highest (M = 9,25, SD =1,471) and rented
room occupants scoring lowest (M = 6,71, SD = 1,604). Dormitory residents and those

living with family demonstrated intermediate scores.

Table. 4 Differences in PWB in Residence Status
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PWB Kos 48,76 3,155 49,00 0,027
Rent 44,71 3,147 44,00
Dormitory 48,24 3,527 50,00
Living With Family 47,30 3,667 48,00
Others 46,25 4,349 47,50
Self-Acceptance Kos 7,54 1,181 8,00 0,461
Rent 8,43 1,134 9,00
Dormitory 7,53 1,007 8,00
Living With Family 7,67 1,387 8,00
Others 7,75 1,500 8,00
Positive Kos 7,31 1,166 7,00 0,330
Relationships Rent 7,14 1,464 7,00
o gggﬁl;rs Dormitory 694 1,144 7,00
Living With Family 7,15 1,167 7,00
Others 6,25 0,957 6,50
Autonomy Kos 7,97 1,069 8,00 0,868
Rent 7,43 1,718 7,00
Dormitory 8,18 1,510 8,00
Living With Family 7,74 0,859 8,00
Others 8,00 1,414 7,50
Environmental Kos 8,96 1,292 9,00 0,052
Mastery Rent 7,57 0,787 8,00
Dormitory 8,76 1,437 9,00
Living With Family 8,59 1,716 9,00
Others 9,00 1,414 8,50
Life Purpose Kos 7,73 1,567 8,00 0,628
Rent 7,43 1,718 7,00
Dormitory 7,82 1,074 8,00
Living With Family 7,48 1,221 7,00
Others 6,75 1,708 6,50
Personal Kos 9,25 1,471 9,00 0,007
Growth Rent 6,71 1,604 7,00
Dormitory 9,00 1,369 9,00
Living With Family 8,67 1,569 9,00
Others 8,50 1,732 9,00

PWB: psychological well-being, SD; Standar deviasi,

Correlations Between PWB Dimensions and Demographic Characteristics
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Spearman's rank-order correlation analysis (Table 5) revealed several
noteworthy relationships. First, gender showed no significant correlation with total
PWB (r =-0.046) or any of the six dimensions, confirming the absence of gender effects.
Second, age demonstrated a significant positive correlation with self-acceptance (r =
0.266, p < 0.01), indicating that older migrant students reported higher self-acceptance,
but age was unrelated to other dimensions or total PWB. Third, residential status
showed a significant negative correlation with personal growth (r =-0.180, p < 0.05),
suggesting that certain living arrangements (particularly rented rooms) were
associated with lower personal growth, although the overall relationship with PWB
was weak and non-significant (r = -0.169).

Most importantly, all six PWB dimensions were significantly and positively
correlated with total PWB, with environmental mastery (r = 0.617, p < 0.01) and
personal growth (r = 0.600, p < 0.01) demonstrating the strongest associations.
Significant inter-dimension correlations were also observed, including positive
relationships with self-acceptance (r = 0.032, p < 0.05), environmental mastery (r =
0.307, p < 0.01), purpose in life (r = 0.016, p < 0.05), and personal growth (r = 0.032, p
<0.05). Environmental mastery was also significantly correlated with personal growth

(r=0.317, p < 0.01). These interconnected relationships support the multidimensional

Table. 5 Correlation Statistics Between PWB and Demographics (Gender, Age Group, Residence Status Group)

Gender 1

Age 0.083 1

Residence

St 0128  0.168 1

PWB 0,046 0,011 -0,169 1

Self- 0116  0266* 0,070  0.354* 1

Acceptance

Positive 0,091 0,107 20,140  0473**  0,032* 1

Relationships

Autonomy 0142  -0,044  -0037  0232*  -0105 -0.150 1
Environmental ) 37 547 0138 0617 0175 0.307** -0.083 1

Mastery

Life Purpose 0,120  -0,026  -0,082  0236*  -0.195 0,016* 0,090 0,076 1
Personal 0,005 -0169  -0.180*  0.600* 0,039 0,032 0,038 0.317* 0,093 1
Growth

PWB= psychological well-being, [K= Gender, **significance correlation at the 0.01 level (2-tailed). *Significant correlation at 0.05 (2-tailed).
and integrative nature of Ryff's PWB model.
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D. DISCUSSION

The purpose of this study was to examine the levels and correlates of
psychological well-being among Indonesian migrant students using Ryff's six-
dimensional framework. The findings contribute to the growing literature on student
mental health by providing a nuanced understanding of how different aspects of PWB
manifest among this population and how demographic factors relate to these
dimensions. This discussion interprets the results in light of existing theory and
research, addresses the study's implications, and acknowledges its limitations.

Overall Psychological Well-Being and Dimensional Patterns

The finding that migrant students demonstrated moderate overall PWB (M =
48.07 out of 72) aligns with previous research showing that university students,
particularly those undergoing major life transitions, tend to report moderate rather
than high psychological well-being (Allo & Soetjiningsih, 2025; Kurniasari et al., 2019).
This moderate level likely reflects the dual challenges inherent to migration and
emerging adulthood: students are navigating developmental tasks of identity
formation and independence while simultaneously adapting to unfamiliar academic,
social, and cultural environments (Arnett, 2000; Santrock, 2019). The transitional
nature of this phase, characterized by instability and exploration, may constrain the
attainment of optimal psychological functioning while still allowing for functional
adaptation.

The prominence of personal growth and environmental mastery as the highest-
scoring dimensions warrants careful interpretation. Personal growth the sense of
continuing development, openness to new experiences, and realization of potential
may be particularly salient among migrant students precisely because geographical
relocation forces them into novel situations that demand growth and adaptation (Ryff,
1989). Students living away from home must navigate unfamiliar academic systems,
develop new social networks, manage independent living arrangements, and contend

with cultural differences all of which challenge their existing competencies and create
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opportunities for personal development. This interpretation is consistent with
research on positive psychology in transitional contexts, where adversity often
stimulates growth (Dong et al.,, 2024). Similarly, the high environmental mastery
scores suggest that despite initial difficulties (as indicated by preliminary interviews),
migrant students develop effective strategies for managing daily demands, academic
pressures, and life responsibilities over time. The relocation itself requires rapid
development of self-regulation and problem-solving skills, which may explain why
environmental mastery emerged as a strength rather than a vulnerability.

Conversely, the finding that positive relationships with others was the lowest-
scoring dimension is both noteworthy and theoretically consistent. Building warm,
trusting, and supportive relationships requires time, effort, and opportunities for
meaningful social interaction (Ryff & Singer, 2008). Migrant students must build social
networks from scratch, often while simultaneously managing academic pressures and
adjusting to new cultural norms of interpersonal communication. The preliminary
interviews corroborated this difficulty, with participants describing social isolation
and challenges in forming close connections during their first semester. This finding
resonates with international research on first-year university adjustment, which
consistently identifies social integration as one of the most challenging aspects of the
transition to higher education (Tinto, 1993). The comparatively low scores on positive
relationships underscore the need for universities to intentionally facilitate social
connectedness among incoming migrant students through orientation programs, peer
mentoring, and structured social activities.

Gender Differences: Absence of Significant Effects

The absence of significant gender differences in total PWB and all six dimensions
represents an important finding that challenges assumptions that female students are
inherently more vulnerable to psychological difficulties during transition. In this
sample, male and female migrant students reported nearly identical PWB scores
across all dimensions. This pattern suggests that the psychosocial challenges of living

away from home —managing independent living, adapting to new environments,
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building social networks, and academic pressure are experienced similarly by both
genders. These findings support the emerging adulthood framework (Arnett, 2000),
which posits that the developmental tasks of this period are relatively universal,
transcending gender boundaries. While some research has reported gender
differences in student well-being, often favoring males (Matud et al., 2019), the current
findings suggest that in the Indonesian migrant student context, the common
experience of relocation may override gender-based variation.

However, it is important to interpret this finding cautiously. The sample
included a substantially larger proportion of females (73%) than males (27%), which
may have affected the statistical power to detect small-to-moderate gender
differences. Additionally, the absence of gender differences in total PWB does not
preclude gender-based differences in coping styles, help-seeking behaviors, or the
types of support students require. Future research with more balanced gender
representation is needed to confirm these findings and explore potential interaction
effects between gender and other contextual variables.

Age Differences: Developmental Trends in Self-Acceptance

While total PWB did not differ across age groups, the significant age-related
increase in self-acceptance represents a theoretically meaningful finding that aligns
with developmental perspectives on psychological maturation. Self-acceptance the
ability to maintain positive attitudes toward oneself while acknowledging limitations
increased consistently from ages 18-20 (M = 7.30) through 21-23 (M = 7.92) to 24-25
(M = 8.11). This pattern suggests that self-acceptance develops gradually over the
emerging adulthood period, likely as a function of accumulated life experiences,
increased self-understanding, and the resolution of identity exploration (Arnett, 2000;
Ryff & Singer, 2008).

The correlation between age and self-acceptance (r = 0.266) provides further
support for a developmental interpretation. Older migrant students, having spent
more time navigating independent living, academic demands, and social

relationships, may have accumulated experiences that fostered realistic self-appraisal
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and self-compassion. This interpretation is consistent with Eriksonian developmental
theory, which posits that identity resolution in young adulthood contributes to the
capacity for intimacy and self-acceptance (Kamilla et al., 2022). For universities, this
finding highlights the importance of developmental timing in mental health
interventions: younger students (18-20 years) may benefit from targeted programs
that foster self-awareness, self-compassion, and adaptive self-appraisal, while older
students may require less intensive support in this domain.

Residential Status: Contextual Influences on Personal Growth

The finding that residential status significantly influenced total PWB and, more
specifically, personal growth, provides compelling evidence that living arrangements
matter for the psychological well-being of migrant students. Students living in
boarding houses (kos) reported the highest levels of personal growth (M = 9.25), while
those in rented rooms reported the lowest (M = 6.71). This substantial difference
nearly 2.5 points on a 12-point scale requires careful interpretation.

Boarding houses, a common accommodation type in Indonesia, typically involve
private rooms but shared common areas, kitchens, and often a community of other
students. This arrangement may provide an optimal balance of independence and
social connection: students must manage daily responsibilities independently,
fostering environmental mastery and personal growth, while the presence of other
residents offers opportunities for social interaction, peer support, and mutual
learning. The shared living environment may naturally facilitate the development of
adaptive coping strategies, problem-solving skills, and interpersonal competencies.

In contrast, migrant students living in rented rooms often isolated individual
accommodations may experience greater loneliness and fewer opportunities for social
learning and peer modeling. The significantly lower personal growth scores among
this group (M = 6.71) suggest that isolation may impede the developmental benefits
typically associated with independent living. This interpretation aligns with research
on social connectedness and well-being, which consistently demonstrates that social

integration supports psychological flourishing (Holt-Lunstad et al., 2015). Similarly,
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students living with family, while benefiting from emotional security and support,
may have fewer opportunities to develop independence and adaptive coping,
potentially limiting personal growth (M = 8.67).

The near-significant association between residential status and environmental
mastery (p = 0.052) further supports the contextual interpretation. Students in rented
rooms reported lower environmental mastery (M =7.57) compared to boarding house
residents (M = 8.96), suggesting that accommodation type influences not only growth
opportunities but also the capacity to manage daily demands effectively. It should be
noted, however, that the small sample size in the rented room group (n = 7) warrants
caution in generalizing these findings. Nevertheless, the pattern highlights the need
for universities to consider accommodation context when designing support services,
particularly for migrant students in more isolated living arrangements.

Interconnections Between PWB Dimensions: Integrative Model Support

The strong inter-correlations among PWB dimensions provide empirical support
for Ryff's (1989) integrative model, which conceptualizes psychological well-being as
a multidimensional but coherent construct. The finding that environmental mastery
(r =0.617) and personal growth (r = 0.600) showed the strongest associations with total
PWB is particularly noteworthy. However, it is important to interpret these
correlations carefully: since these dimensions are components of the PWB construct,
high correlations with total PWB are to be expected and do not indicate that
environmental mastery or personal growth are independent "causes" of PWB. Rather,
they suggest that these dimensions contribute substantially to observed variation in
PWB within this sample.

The significant inter-dimension correlations, such as positive relationships with
environmental mastery (r = 0.307) and environmental mastery with personal growth
(r = 0.317), suggest reciprocal influences: migrant students who develop effective
coping strategies for managing their environment may simultaneously enhance their
capacity for growth and their ability to form meaningful social connections.

Conversely, the absence of correlation between autonomy and other dimensions (with
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the exception of age) suggests that autonomy the capacity for independent thinking
and action may be relatively distinct from other PWB components, potentially
reflecting its unique developmental trajectory during emerging adulthood. This
pattern of interconnections provides empirical support for intervention approaches
that target PWB holistically, recognizing that improvements in one dimension may
cascade to benefit others.

Implications for Practice

The findings of this study have several practical implications for universities and
mental health services serving migrant students. First, the moderate overall PWB
levels and the specific challenges in positive relationships suggest the need for
comprehensive orientation programs that deliberately foster social integration.
Universities should consider implementing structured peer mentoring programs,
interest-based social groups, and facilitated activities that help migrant students build
connections during their first semester. Such programs could address the documented
difficulties in forming supportive relationships, which were the lowest-scoring
dimension in this study.

Second, the strong associations between environmental mastery and overall
PWB underscore the importance of support services that help students develop
practical competencies for independent living. Workshops on time management,
financial literacy, stress management, and academic skills could enhance students'
capacity to manage environmental demands, potentially improving overall PWB. The
finding that boarding house residents showed higher PWB than those in isolated
accommodations suggests that universities should consider the accommodation
context when designing support services, perhaps targeting additional resources
toward students in more isolated living arrangements.

Third, the developmental trend in self-acceptance increasing with age suggests
that interventions should be developmentally tailored. Younger students (18-20
years) may benefit more from programs that foster self-awareness, self-compassion,

and realistic self-appraisal, while older students may require less support in this
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domain. Counseling services should be prepared to address different developmental
needs across the emerging adulthood period.

Finally, the multidimensional nature of PWB and its interconnected dimensions
suggest that comprehensive interventions targeting multiple aspects simultaneously
self-acceptance, relationships, autonomy, environmental mastery, purpose, and
growth may be more effective than those addressing isolated dimensions. University
counseling centers should consider offering holistic wellness programs that integrate
psychological, social, and practical skill development.

Limitations and Recommendations for Future Research

Several limitations should be acknowledged. The cross-sectional design
precludes causal inferences, and the predominantly female sample (73%) limits
generalizability. The use of purposive sampling from East Java universities further
restricts the applicability of findings to broader migrant student populations.
Additionally, self-report measures may introduce response bias, and the study did not
include formal ethics committee approval.

Future research should employ longitudinal designs to examine causal
relationships and developmental trajectories of PWB. More balanced gender samples
and probability sampling techniques are needed to enhance generalizability. Studies
should also investigate predictive factors such as social support, resilience, coping
strategies, homesickness, and cultural adaptation to provide a more comprehensive
understanding of PWB development among migrant students.

E. CONCLUSION

This study examined psychological well-being (PWB) among migrant students using
Ryff's six-dimensional framework. The findings reveal moderate overall PWB, with
personal growth and environmental mastery as the strongest dimensions, while
positive relationships with others emerged as the most vulnerable aspect. Overall
PWB did not differ by gender or age; however, self-acceptance increased with age,
and residential status significantly influenced personal growth, with boarding house

residents scoring highest and those in rented rooms lowest. These results indicate that
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PWB among migrant students is shaped more by contextual factors and
developmental processes than by demographic characteristics alone.

Universities should prioritize interventions that strengthen environmental
mastery (e.g., workshops on time management and stress coping), foster personal
growth through self-reflection and skill-building opportunities, and enhance social
connectedness via peer mentoring and structured orientation programs. Particular
attention should be given to students in isolated living arrangements. Future research
should employ longitudinal designs and examine predictive factors such as social
support, resilience, coping strategies, homesickness, and cultural adaptation to better

understand the mechanisms underlying PWB development in this population.
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